Fingringhoe

Church of England (VA) Primary School

Pupil premium strategy statement 2025/26

School overview

This statement details our school’s use of pupil premium academic year funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the
effect that last year’s spending of pupil premium had within our school.

Detail

Data

School name

Fingringhoe Church of England (VA) Primary

premium strategy plan covers

Number of pupils in school 96
Proportion (%) of pupil premium eligible pupils 30.2%
Academic year/years that our current pupil 2025-26

Date this statement was published

December 2025

Date on which it will be reviewed

October 2026

Statement authorised by

Hannah Coyle

Headteacher

Pupil premium lead

Hannah Coyle

Headteacher

Governor lead

Revd. Terry Walker

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £37,179
Recovery premium funding allocation this academic year £0

Pupil premium funding carried forward from previous years (covid £8644
catch up funding)

Total budget for this academic year £45,823




Part A: Pupil premium strategy plan

Statement of intent

Our aim is for every pupil, regardless of background or personal circumstance, to make strong progress
and reach high levels of attainment in all areas of the curriculum. The purpose of our pupil premium
strategy is to ensure that disadvantaged pupils are supported to meet this ambition, including those

who are already achieving at a high level.

We acknowledge that disadvantage is not limited to pupils who are eligible for free school meals, and
that some pupils experiencing economic or social barriers may not be formally identified through FSM
eligibility. Therefore, funding may also be directed towards pupils or groups who the school has
appropriately recognised as facing similar vulnerabilities and who would benefit from targeted

intervention and support.

High-quality teaching underpins our entire approach. We believe that every pupil is entitled to the
highest standards of teaching and learning through consistent delivery of quality first teaching (QFT).
Alongside this, additional targeted academic and pastoral support is provided where needed, ensuring

pupils receive the help required to fulfil their potential.

Evidence shows that this approach is the most effective way to reduce attainment gaps while also
raising outcomes for all pupils. As such, while disadvantaged pupils remain a key focus, the attainment
of non-disadvantaged pupils is expected to be maintained and enhanced alongside the progress of

their peers.

This strategy forms a core part of the school’s wider education recovery plans. It includes targeted
whole-school approaches that benefit all pupils, focused support for those who are underachieving,
and specific interventions for pupils eligible for pupil premium funding. Our use of pupil premium
funding is carefully planned and embedded within broader school improvement systems. Impact is
regularly monitored and evaluated, with detailed data analysis informing decisions to ensure the most

effective strategies are in place.

Our approach is flexible and responsive, addressing both common barriers and individual needs
through robust diagnostic assessment rather than assumptions about disadvantage. The strategies

adopted work cohesively to support pupils in achieving excellence.

Challenges

This details the key challenges to achievement that we have identified among our disadvantaged pupils.

Challenge Detail of challenge
number
1 Evidence gathered through assessment, classroom observation and pupil voice high-

lights weaknesses in spoken language development and limited vocabulary for a
number of disadvantaged pupils. These issues are apparent from Reception through
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to Key Stage 2 and occur more frequently among disadvantaged pupils than their
non-disadvantaged peers.

2 A range of assessments, alongside observations and discussions with pupils, show
that disadvantaged pupils typically experience greater challenges in reading com-
pared with other pupils.

3 Both internal and external assessment outcomes demonstrate that disadvantaged
pupils attain less well in mathematics than non-disadvantaged pupils.

Reception baseline data over the last three years shows that disadvantaged pupils
enter below expected levels, compared with their peers.

3 Attendance records show that disadvantaged pupils attend school at rates between
3-4% lower than their non-disadvantaged peers.

During this period, 17% of disadvantaged pupils have been identified as persistently
absent, compared with 15% of other pupils. Evidence from assessments and
observations suggests that this reduced attendance is having a detrimental impact on
the progress of disadvantaged pupils.

4 Limited life and cultural experiences for some disadvantaged pupils restrict under-
standing of some curriculum areas.

5 Disadvantaged pupils who have SEND typically experience greater challenges in
spoken language, reading and mathematics as compared with non-disadvantaged
pupils who have SEND.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will

measure whether they have been achieved.

Intended outcome Success criteria

Disadvantaged pupils, Assessment outcomes and classroom observations demonstrate clear
including those with SEND, improvements in the oral language and vocabulary of disadvantaged
will develop stronger pupils.

spoken language skills and Evidence from lesson engagement, pupil participation, book scrutiny,
a wider vocabulary, and ongoing formative assessment confirms consistent progress in

enabling them to
communicate more
confidently and effectively
in their learning.

spoken language development.

Disadvantaged pupils, By the end of 2025/26, Key Stage 2 reading results show that 75% of
including those with SEND, | disadvantaged pupils reach the expected standard.

achieve stronger outcomes
in reading and develop the
skills needed to access the
wider curriculum.

Disadvantaged pupils, In 2025/26, Key Stage 2 mathematics results show that 75% of
including those with SEND, | disadvantaged pupils attain the expected standard.




demonstrate improved
achievement in
mathematics by the end of
Key Stage 2.

All pupils, especially
disadvantaged pupils, and
disadvantaged pupils with
SEND attend school more
regularly, with
improvements maintained
over time.

By 2025/26, attendance levels show sustained improvement for all
pupils, particularly those who are disadvantaged, as evidenced by
school records and monitoring data.

Disadvantaged pupils,
including those with SEND,
will gain wider life and
cultural experiences that
deepen curriculum
understanding and support
improved engagement and
attainment.

Increased participation of disadvantaged pupils in enrichment activities
and educational visits.

Improved engagement and progress in curriculum areas where cultural
experience supports learning.

Pupil voice shows greater confidence and ability to make meaningful
links between learning and real-life experiences.

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this academic

year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £33,880

professional development
to support implementation
of cognitive science
approaches

review of the evidence (July 2021)

EEF ‘Special Educational Needs in mainstream schools’
(March 2020)

EEF ‘Five a day: supporting high-quality teaching for
pupils with SEND’ (February 2022)

Activity Evidence that supports this approach Challenge
number(s)
addressed

Ongoing high-quality EEF ‘Improving mathematics in Key stages 2 and 3’ 1,2,3,5

teaching, assessment and (November 2017)

curriculum, particularly in EEF ‘Special Educational Needs in mainstream schools’

mathematics (March 2020)

EEF ‘Five a day: supporting high-quality teaching for
pupils with SEND’ (February 2022)
Staff continuous EEF ‘Cognitive science approaches in the classroom: a 1,2,3,5




Provide pupils with high
quality teaching and
feedback to ensure
progress in lessons.

Implementation of new school feedback policy
(Autumn 2025).

EEF ‘Teacher Feedback to improve pupil learning’ (June

2021)

EEF ‘Special Educational Needs in mainstream schools’

(March 2020)

EEF ‘Five a day: supporting high-quality teaching for

pupils with SEND’ (February 2022)

1,2,3,5

Targeted academic support (for example, tutoring, one-to-one support structured interventions)

Budgeted cost: £ 6320

learning’ (June 2021)

EEF ‘Cognitive science approaches in the
classroom: a review of the evidence (July
2021)

Activity Evidence that supports this approach Challenge number(s)
addressed

Learning Support EEF ‘Deployment of teaching assistants’ 1,2,3,5

Assistants (LSAs) are (March 2025)

deployed to provide EEF ‘Special Educational Needs in

targeted support and mainstream schools’ (March 2020)

|nterYentlons, addressn?g.j EEF ‘Five a day: supporting high-quality

learning Q_Jap,s’_ the spea.flc teaching for pupils with SEND: reflection

needs of individual pupils, . . . ,

and extending the toolkit for teaching assistants’ (January
2023)

progress of more able

learners. Funding is

allocated for the purchase

of equipment and

resources necessary to

deliver these

interventions effectively

Pre-teaching EEF ‘Teacher Feedback to improve pupil 1,2,3,5
learning’ (June 2021)

In class support EEF ‘Teacher Feedback to improve pupil 1,2,3,5




EEF ‘Five a day: supporting high-quality
teaching for pupils with SEND’ (February
2022)

Small group tuition

learning’ (June 2021)

EEF ‘Deployment of teaching assistants’
(March 2025)

EEF ‘Special Educational Needs in
mainstream schools’ (March 2020)

EEF ‘Five a day: supporting high-quality
teaching for pupils with SEND’ (February
2022)

EEF ‘Teacher Feedback to improve pupil 1,2,3,5

Year 6 pupils, including
disadvantaged pupils, will
have access to revision
and booster sessions
delivered beyond regular
school hours.

EEF ‘Extending school time’ (May 2025) 1,2,3,5

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £ 5623

Activity Evidence that supports this approach Challenge
number(s)
addressed

Support social, Pupils’ emotional health and wellbeing form the 1,2,3,4,5
emotional and foundation for effective learning, as those

behavioural needs experiencing poor mental health may face significant

barriers to academic progress.

EEF ‘Improving behaviour in schools’ (June 2019)
Supporting school EEF ‘Working with parents to support children’s 1,2,3,4,5
attendance learning’ (October 2021)

EEF ‘Parental engagement’ (May 2025)

Extracurricular/enrich- Wider and more varied offer of extracurricular clubs 1,2,3,4,5

ment activities and education visits. Pupil voice obtained via student

Canvass parental council.

community for skill- Additional of physical-based lunchtime clubs

based lea'r.ning/club EEF ‘Arts participation’ (July 2021)

opportunities EEF ‘Physical activity’ (May 2025)

EEF ‘Parental engagement’ (May 2025)
Worap around provision EEF ‘Magic breakfast trial’ (January 2017) 1,2,3,4,5
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Parental engagement

Parental feedback priority plan (Autumn 2025)
Establish parental forum (Spring 2026)

EEF ‘Parental engagement’ (May 2025)

1,2,3,4,5

Total budgeted cost: £45,823




Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year.

Pupil Premium Grant (PPG) funding has been used effectively over the previous academic year to im-
prove outcomes and remove barriers to learning for disadvantaged pupils. A key factor in the success of
our strategy has been the stability of staffing, which has ensured continuity of support, strong relation-
ships, and consistent high-quality teaching for disadvantaged students. This stability has contributed

positively to pupil engagement and progress.

The introduction of a dedicated wellbeing mentor has strengthened the school’s focus on pupils’ emo-
tional and social mental health. Targeted and proactive support has enabled disadvantaged pupils to
better regulate emotions, build resilience, and develop positive relationships, resulting in improved

readiness to learn, reduced behavioural incidents, and increased engagement in lessons.

PPG funding has also enabled disadvantaged pupils to access a broad range of enrichment opportuni-
ties. Contributions towards school trips, pupil workshops, and extracurricular clubs have increased par-
ticipation, supported the development of cultural capital, and enhanced pupils’ motivation and sense of

belonging within the school community.

In addition, targeted academic intervention support has been implemented to address gaps in learning
and accelerate progress. Interventions have been informed by assessment data and delivered by skilled
staff, leading to improved outcomes in key subject areas and increased confidence among disadvan-

taged learners.

Attendance data over a three-year period indicates that disparities for PPG pupils remain. Attendance
figures show a trend of 27.4% in 2022/23, 29.7% in 2023/24, and 28.87% in 2024/25. While some
variation is evident, this data highlights ongoing challenges and reinforces the need for a continued and
sharpened focus on attendance. As a result, improving attendance for disadvantaged pupils has been

identified as a key priority within the Pupil Premium strategy for the 2025/26 academic year.

Overall, the strategic use of PPG funding has had a positive impact on both academic and wider out-
comes for disadvantaged pupils, while also clearly identifying areas where further targeted action is

required to ensure sustained improvement.

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the previous academic year.

This will help the Department for Education identify which ones are popular in England

Programme Provider

SATs Companion SATs Companion




Mirodo SATs Companion

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following information:

Measure Details

How did you spend your service pupil premium
allocation last academic year?

What was the impact of that spending on service
pupil premium eligible pupils?




Further information

Planning, implementation, and evaluation

The school’s Pupil Premium strategy for the 2025/26 academic year has been developed using a
rigorous and evidence-informed approach. Our planning is underpinned by national research, robust

internal data, and a deep understanding of our school community.

We have drawn extensively on the Education Endowment Foundation (EEF) research and guidance to
identify strategies with a strong evidence base for improving outcomes for disadvantaged pupils. This
has been triangulated with evidence from pupil progress assessments to ensure that identified

priorities directly address barriers to learning and achievement within our own context.

Further insight has been gained through internal surveys completed by pupils and parents, which have
provided valuable qualitative evidence about attitudes to learning, wellbeing, engagement, and
perceived barriers to success. This has been complemented by our detailed knowledge of the school’s
local context, including the specific social, economic, and cultural factors that impact our disadvantaged
cohort.

In addition, we have analysed contextual data provided by the Local Authority and the Department for
Education (DfE), particularly in relation to the attainment, progress, and attendance of pupils eligible for
Pupil Premium Grant (PPG). This analysis has enabled us to benchmark our performance and identify

priority areas for improvement.

Our strategy has also been informed by a range of reports and guidance on effective use of the Pupil
Premium, including the Essex Disadvantaged Strategy, ensuring alignment with regional and national

best practice.

Implementation of the strategy is strengthened through the expertise within our workforce. Colleagues
who have completed National Professional Qualifications (NPQs) contribute to the design, delivery, and
evaluation of our approaches, ensuring that implementation is robust, well-led, and sustainable. We
also follow the EEF’s implementation guidance to support effective planning, delivery, monitoring, and

refinement of our chosen strategies.

Finally, the school’s wider improvement priorities are fully aligned with our aims for disadvantaged
pupils. This ensures that Pupil Premium provision is not an isolated initiative, but an integral part of
whole-school improvement, maximising impact for disadvantaged students during the 2025/26

academic year.
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